
 

Primary English Core Guide 2019-20 

 
 

 

 

Contents: 

 Rationale 

 Reading Strategy 

 Writing 

 Displays 

 Vocabulary 

 Grammar 

 Spelling 

 Phonics 

 Assessment 

 Curriculum 

 Enhancement 

 Appendix 
 

Rationale 

The aim of our approach to English is to equip all pupils with the necessary knowledge, skills and understanding to be 
proficient readers and writers and to be ready for the next stage of their education. We develop pupils’ oracy and wider 
understanding of language, have a systematic approach to phonics and early reading that integrates both decoding and 
comprehension, develop fluency in reading to support understanding, and use high quality, thought provoking texts and 
multi-modal resources to expose pupils to an ambitious English curriculum. Reading, writing and oracy are the 
springboards to life-improving opportunities. 

 
 

Reading Strategy 

The reading strategy is centred on fostering a love of reading through storytelling and the use of high quality texts in a 
curriculum designed to give all learners the knowledge and cultural capital they need to succeed in life. 
Following analysis of data across the Trust and the content of end of key stage tests, our approach to reading focuses 
on the following key areas: 

 

 A synthetic approach to the teaching of phonics, taught both in isolation as necessary as well as in the context of 
the wider curriculum. 

 Detailed curriculum mapping to ensure full coverage of the national curriculum for reading, exposure to a range 
of genres and regular/frequent opportunities to revisit learning and embed knowledge/skills. 

 The importance of fluency in reading to free cognitive load from word recognition to support with comprehension. 

 A balance of non-fiction, fiction and poetry (including learning and performing) from high-quality texts across the 
curriculum. 

 Carefully selected and quality assured CLPE texts, journals and other media develop pupils’ understanding of 
authorial intent, the world beyond their own experience, current affairs, cultural capital and an appreciation of 
both heritage texts and contemporary literature. 

 Quality assessment procedures – reading fluency, Salford Reading Test, PIRA tests and end of key stage 
assessments. 

 
Reading skills will be taught through independent reading, guided reading and Forensic Reading. 

 
Daily Lessons: Y1-Y4 will be taught guided reading. Y5-Y6 will be taught guided reading and Forensic Reading. The 
timetabling of this will be at the discretion of each academy. Guided reading will be the main vehicle for the teaching of 
exam rubric. 
 
Guided Reading: 

 The main body of a guided reading lesson should be centered on the rich exploration of a text, its language and 
the impact of the language used. Opportunities should be present for pupils to read both individually and together to 
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develop fluency (fluency should include choral reading, cloze reading, partner reading, Readers’ Theatre or poetry 
reciting). 

 Reading will not be reduced to “teaching to the test”, however, there will be a clear and consistent focus on 
teaching test-style questions (assessment rubric) at the end of each lesson which are based on question stems from 
content domains and end of key stage assessments. The focus of these will be informed by each academy’s priorities 
from analysis of data. 

 All pupils’ written work will be recorded in guided reading exercise books and marked by class teachers. Marking 
of guided reading should not be a laborious task and is separate to the rest of the policy for marking and feedback. 
Simple highlighting/marking of the exam rubric question should take place and any further marking is at the discretion 
of the class teacher. 

 Consideration needs to be made for pupils working below age-related expectation – it may not be appropriate 
for them to be part of the whole guided reading lesson. They may require intervention to help them access quality 
reading at their level. 
 

   Forensic Reading: 
Forensic reading is centred on critical, independent or collaborative examination of reading materials in order to make 
robust evidence-based conclusions about authorial intent, purpose and viewpoint. Pupils will experience subject 
matter which is centred on matters of great social, political and global importance. Pupils will read for pleasure, 
develop their cultural capital and analyse the language of high-quality texts. Strong links will be made to oracy through 
frequent discussion, debate and purposeful talk. Forensic Reading will sit separately to guided reading. The delivery 
model will be bespoke to each academy. 
 

Reading Circles: 

 Reading circle sessions take place at least three times a week; the focus of these sessions is reading for pleasure.   

 The teacher will lead the reading throughout the session (pupils should also have a copy of the book if possible) 
and opportunities should be found for choral reading to develop confidence, fluency and expression.  The teacher 
should also identify opportunities to explore the meaning of words and the effect of the author’s language choices as 
well as the intent of the author. 

 
Individual Reading: 

 Individual reading fluency and expression will be taught using the school’s current reading scheme and through 
guided reading.  

 Pupils currently using a reading scheme book will be listened to at least weekly by an adult in school. (Salford 
Reading Test outcomes will be used to check that the reading age of a pupil matches the level of the reading scheme 
book allocated.  A pupil with a reading age two or more years above their chronological age or who is scoring 10.6 
may not need to be reading a scheme book.) 

 Pupils who do not pass the phonics screening check in Y1 will receive personalized intervention to support with 
their phonic strategies until they are reading and decoding with fluency. 

 Pupils will receive regular opportunities to read for pleasure independently through the use of libraries and 
reading areas with high-quality, age-appropriate texts. 
 

 

Writing 

Highly effective English planning starts with a clear outcome for the end of the unit of work e.g. a letter home as an 
evacuee, an information text on dragons. It is essential that pupils receive a balance of fiction and non-fiction writing 
opportunities across the year. These should link purposefully to the wider curriculum where appropriate to ensure that 
learning is in a context and that there are opportunities for quality cross-curricular writing. 

 
Quality texts should be carefully selected/created to exemplify the essential elements of ‘what a good one looks like’ 
(WAGOLL). 
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The planning circles approach allows the teacher to clearly see the outcome of the unit of work. Planning begins with the 
familiarisation with a text type (Phase 1), capturing ideas for their own writing (Phase 2) followed by scaffolded writing 
experiences (Phase 3). This can then lead to independent writing opportunities. The teaching of each phase may take up 
to a week and the entire unit may take three weeks. This timing should be flexible depending on the expected outcome. 
Talk 4 Writing may be used as a method in the early stages of a writing unit to provide pupils with the opportunity to 
orally imitate and rehearse the language needed for a particular genre.  

Modelled writing centres on teacher demonstration of the thoughts, actions and processes that create text.  It is an 
opportunity for students to observe a proficient writer going through the process of putting ideas into a written form. In 
modelled writing, teachers can focus on authorial elements of writing (such as sequencing and linking ideas, choosing 
appropriate words, etc.) or secretarial elements (employing spelling strategies, using correct punctuation, etc.). The 
students do not offer their ideas in modelled writing. Instead, it is anticipated they will use the strategies modelled in 
their own independent writing. Modelled writing can be employed as a whole class or small group strategy. The students 
need to be able to clearly see the text as it is constructed. During the modelling, the teacher is making their own thinking 
and writing processes audible and visible for the students. Modelled writing will ideally be written on the board by hand 
using cursive script rather than typed. Where writing is typed it should use the appropriate cursive font unless there are 
pupils with visual impairment or other SEND that need something different. 

Shared writing/joint composition is where the children begin to take control, with the teacher scribing their ideas. There 
is a shift from the teacher as model towards the children doing more of the thinking, composing, explaining and working 
as writers. The teacher still needs to remind, prompt and challenge so that the writing remains focused on the objective 
and key linguistic features of the genre. The teacher is constantly balancing the focus between pushing children to 
‘generate’ ideas and then ‘judge’ what works best – pausing to reread and listening to the flow of composition so the next 
sentence can be composed. 
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Suggested activities for each phase are included in the appendix. 
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Displays 

English displays should be positioned at the front of the classroom and, where possible, to the left of the IWB. Boards should 
be backed in yellow with the unit outcome visible and headings present for the three stages of the teaching sequence for 
writing. The development of vocabulary from core texts should be on display in the classroom through means such as: 
exploration of word meaning, classification, etymology, phonics/spelling and formality scales. 
 

 
 
Teachers may also wish to have a display linked to their Reading Circles text and its links to the wider curriculum. This could 
be used to support with the development of vocabulary, understanding of authorial intent, impact of language and other 
elements such as plotting key moments in the story. 
 

 

Vocabulary development 
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Vocabulary 

The teaching of vocabulary will be visibly seeded throughout the curriculum. Aspirational, age-related language will be 
specifically chosen in relation to core texts and the wider curriculum to ensure that pupils develop both subject specific 
and interdisciplinary words. Vocabulary will be taught explicitly to pupils through the exploration of etymology and 
morphology and the use of techniques such as formality scales. Children will be taught to understand and contextualise 
new words in order to retain them. A rich understanding of knowledge about the world will support pupils in having a 
strong sense of cultural literacy which will in turn support their overall comprehension of word and text meaning. 

 

Grammar 

We have a systematic and progressive approach to teaching and learning for Grammar and Punctuation. We use a 
personalised form of the National Curriculum as we have incorporated key aspects of grammar which are known to be a 
complex issue for those children with EAL, SEND or language and communication difficulties. Grammar and Punctuation 
is taught through discrete, focused lessons and in context through the teaching of reading, writing and the wider 
curriculum. 
 
See appendix for yearly coverage of grammar and punctuation. 

 

Spelling 

Spelling lessons must be timetabled. The approach to spelling will follow the progression set out in the National 
Curriculum, however, an alternate and personalised approach will be needed for children with SEND or gaps in their 
understanding. This is to ensure that all children are learning at a point that will be most impactful on their progression.  
It is advocated that spelling and handwriting are intrinsically linked through daily handwriting sessions that are focused 
on current spelling patterns being taught. 

 

Phonics 

Children are taught listening skills from Nursery and the skill of segmenting and blending orally. They build on these skills 
and develop new phonic skills in Reception. Children develop their understanding of letter sounds and spelling through 
the government approved ‘Letters and Sounds’ scheme for teaching phonics. The programme focuses on securing word 
recognition skills, essential for children to decode (read) and encode (spell) words accurately. The programme is carefully 
structured into developmental phases, starting with Phase 1 in Nursery and moving through to Phase 6 in Year 2. Children 
are taught phonics daily during discrete sessions in an interactive an engaging way and are encouraged to use actions 
alongside new sounds learnt. At the early stages of learning to read, materials are closely matched to learners’ phonics 
knowledge. 

 

Assessment 

Assessment opportunities will be used to provide teachers with specific and precise strengths and next steps for individual 
pupils and whole cohorts.  Assessment processes will include: 

 

 Daily comprehension questions (SATs style questions in the exam rubric part of guided reading lessons) 

 Termly Salford Reading Test 

 Termly reading fluency and speed tests: running record and words per minute  

 Termly PIRA/GAPS/SATs tests  

 Termly assessment against criteria for writing, grammar, punctuation and spelling on O Track – supported by Big 
Write tasks 

 
Forensic analysis of data (progress and attainment) will be undertaken following each assessment point.  Subsequent 
Pupil Progress Meetings will be held to discuss pupils’ performance, their progress towards VA estimates, gaps in their 
learning and strategies planned to close these gaps. Cohort and group VA scores will also be analysed rigorously to 
ensure that all groups are making strong progress.  Question Level Analysis will be completed following each 
summative test to identify gaps in learning for individuals and the whole cohort/class and inform future teaching.  
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Writing will be assessed formatively when teachers mark extended pieces of writing and Trust moderation will take 
place involving senior leaders to ensure that teachers are making accurate judgements and that gaps are being skilfully 
closed. 

 
 

Wider Curriculum 

Opportunities for pupils to develop their understanding of vocabulary and their reading and writing skills should be clearly 
planned across the wider curriculum. A range of quality texts, both fiction and non-fiction, are identified on medium term 
planning for each theme. Opportunities for pupils to read individually and collectively should be planned frequently into 
curriculum lessons and key skills taught effectively in the context of the subject. 

 
 

Enhancement 

A variety of experiences should be planned across the year to raise the profile of English throughout each academy.  These 
should not only develop a love of reading and writing, but also expose pupils to a wide genre of texts.  
This could include English enhancement through events such as: 
 
Non-fiction November, National Poetry Day, Black History Month, Earth Day, STEM Week, Author Visits, World Book 
Day, National Storytelling Week and Shakespeare Week. 

 
Other opportunities and challenges will be established in each academy which will be designed to motivate and encourage 
pupils to read regularly and widely outside of school.  A cross-Trust approach will also add a further element of 
competition and motivation for pupils, such as with The Great Gorse Spelling Bee and the 200 Words creative writing 
competition. 
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Appendix 

 
 

Suggested approaches to support phases 1 and 2 of the planning circles approach: 
 

TYPES OF ACTIVITIES THAT COULD BE USED DURING PHASE 1 
Reading response prompts Speech bubbles 
Predictions Compare/contrast texts 
Sequencing pictures/text Story map 
Fiction/non-fiction post its Flow chart 
Annotated drawings/pictures Making notes 
Fact/opinion Writing summaries 
Character fact file Feelings graphs 

TYPES OF ACTIVITIES THAT COULD BE USED DURING PHASE 2 

Timeline Story mountains for simple stories 
Spelling strategies related to prior learning Structures and frames for analysis and planning 
For/against post-its Synonyms to develop creative writing 
Verb endings related to prior learning Speech bubbles 
Sentence strips Sentence manipulation to change emphasis and pace. 
Story starts / endings / story mapping / settings Writing questions for authors and characters 
Adjective bank Headings, labels, captions for information texts 
Connectives that are effective in text type e.g. add Poster 
cohesion Invitations 
Thought bubbles Postcards 
Story mountains Text messages to and from characters 
Glossary of technical vocabulary Short play script 
Hot Seating Barrier games 
Re-Enacting stories Use of puppets 
Freeze Frame Zone of relevance 
Role Play Interviews Visualisation 
Conscience alley Sequencing of events 
Speaking frames Summarising events 
Thought tracking Story innovation e.g. T4W 
Debate for persuasive or balanced arguments or for Role on the wall 
when a character has a moral dilemma  
Paired improvisation  
Flashbacks/forwards  
EGPS related to text type  
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Yearly coverage of grammar and punctuation: 

 
KEY: 
Programme of Study for the National Curriculum (Appendix 2)  
Adaptations / Notes for pupils with EAL, SEND or language/communication difficulties 

 

 
Word structure Sentence structure Text structure Punctuation 

Terminolog
y for 

pupils 
R Suffix _ing can be 

added to verbs 
(e.g. helping) 

 
Orally : Correct use 
of the determiners 
the and a / an 

Adverbs words 
ending in _ly : Model 
orally in day to day 
language and 
through TfW 

 
Common 
prepositions 
to describe position. 

Correct choice 
and consistent 
use of present 
tense and past 
tense – Model 
accurately 
verbally, 
especially 
irregular past 
tense 
Future tense 
 

Introduce through 
modelling capital 
letter & full stops to 
demarcate 
sentences. Capital 
letters used for 
children’s own 
names, I, Mum, Dad 

word 
sent
ence 
lette
r 
capital 
letter 
full stop 
adverb 

1 Regular plural noun 
suffixes–s or–es 
(e.g. dog, dogs; 
wish, wishes) 
Suffixes that can be 
added to verbs (e.g. 
helping, helped, 
helper) 
_ing and _ed 
endings How the 
prefix un– changes 
the meaning of 
verbs and 
adjectives 
(negation, 
e.g. unkind or 
undoing 
e.g. untie the boat) 
Teach through 
‘Opposites’ games in 
OMS 
Orally : Correct use 
of the determiners 
the and a / an 

How words can 
combine to make 
sentences . Joining 
words and joining 
sentences using 
and, but and 
because Teaching 
adjectives Changing 
word order to form 
a question Temporal 
connectives: first, 
second, next… 
Narrative 
connectives: once 
upon a time, 
suddenly, 
unfortunately etc… 
Adverbs words 
ending in _ly 

 
Common 
prepositions 
to describe position. 

 

Sequencing 
sentences to form 
short narratives. 

 
Correct choice 
and consistent 
use of present 
tense and past 
tense –, 
especially 
irregular past 
tense 

Separation of words 
with spaces. 
Introduction to 
capital letters, full 
stops, question 
marks and 
exclamation marks 
to demarcate 
sentences Capital 
letters for names 
and for the personal 
pronoun 
and for the 
beginning of a 
sentence. 

word 
sent
ence 
lette
r 
capital 
letter full 
stop 
punctua
tion 
singular 
plural 
question 
mark 
exclamation 
mark adverb 
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2 Regular plural noun 
suffixes–s or–es 
Formation of nouns 
using suffixes such 
as– ness,–er Phase 6 
CLLD Formation of 
adjectives using 
suffixes such as –
ful,– less(A fuller list 
of suffixes can be 
found in the Year2 
spelling 
appendix.)Use of 
the suffixes–er and–
est to form 
comparisons of 
adjectives and 
adverbs Teach 
through Maths and 
Science 
Orally : Correct use 
of the determiners 
the and a / an 

Subordination(using 
when, if, that, or 
because)and co- 
ordination(using or, 
and or but and 
If…then… 
Comparatives and 
superlatives 
Temporal 
connectives 
e.g. meanwhile, 
suddenly, before, 
afterwards 
Determiners (Unit 
3 Green folder) 

 
Expanded noun 
phrases for 
description and 
specification (e.g. 
the blue butterfly, 
plain flour, the man 
in the moon) 
Sentences with 
different forms: 
statement (through 
non-fiction), 
question, 
exclamation, 
command (through 
Instructions) 

 
Common 
prepositions to 
describe position. 
(Unit 1 Green folder) 
 

Correct choice and 
consistent use of 
present tense and 
past tense 
particularly 
irregular past 
tenses throughout 
writing 

 
Use of the 
continuous form of 
verbs in the present 
and past tense to 
mark actions in 
progress (e.g. she is 
drumming, he was 
shouting). 

 
Introduction to 
paragraphs as a way 
to group related 
material 

Use of capital 
letters, full stops, 
question marks and 
exclamation marks 
to demarcate 
sentences 

 
Commas to separate 
items in a list 

 
Apostrophes to 
mark contracted 
forms in spelling 

 
Identify speech marks 
in writing 

verb 
tense (past, 
present) 
adjective 
noun 
suffix 
apostrophe 
comma 
adverb 
 

3 Formation of 
nouns using a 
range of prefixes, 
such as super–
,anti–,auto– 
(Spelling Bank) 

 
Regular plural noun 
suffixes–s or–es 

 
Use of the 
determiners a or an 
according to 
whether the next 
word begins with a 

Expressing time and 
cause using 
conjunctions (e.g. 
when, so, before, 
after, while, 
because), adverbs 
(e.g. then, next, 
soon, therefore, or 
prepositions (e.g. 
before, after, 
during, in, because 
of). Which, who and 
then. 

 
_ly openers and _ing 

Use of paragraphs 
as a way to group 
related material 

 
Headings and 
sub- headings to 
aid 
presentation. 

 
 

Use of the perfect 
form of verbs to 
mark relationships 
of time and cause 
(e.g. I have written 

Introduction to 
inverted commas to 
punctuate direct 
speech 

word family 
conjunction 
adverb 
preposition 
direct 
speech 
inverted 
commas 
(or“speech 
marks”) prefix 
consonant 
vowel 
consonant 
letter vowel 
letter 
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consonant or a 
vowel (e.g. a rock, 
an open box) 
Correct use of the 
determiners the and 
a / an (Unit 6 
Green folder) 
 
Word families 
based on common 
words 

openers followed by 
a comma 

 
Common 
prepositions to 
describe position 
(Unit 5) 
 
Irregular past tense 
verbs (G4W Unit 2) 
Subject-verb 
agreement (G4W 
Unit 14) 
Personal and 
possessive pronouns 
(G4W Unit 15) 
 

it down so we can 
check what he 
said.)Past tense. 

clause 
subordinate 
clause 

4 The grammatical 
difference between 
plural and 
possessive- s 

 
Standard English 
forms for verb 
inflections instead 
of local spoken 
forms (e.g. we were 
instead of we was 
,or I did instead of I 
done) Irregular past 
tenses 

 
Correct use of the 
determiners the and 
a 
/ an 

Appropriate choice 
of pronoun or noun 
within a sentence to 
avoid ambiguity and 
repetition 

 
Fronted adverbials 
(e.g. Later that day, 
I heard the bad 
news; Slowly 
walking through the 
forest, Goldilocks 
saw a cottage or 
Walking slowly 
through the forest, 
Goldilocks spotted a 
cottage) Followed 
by a comma. 
Comparatives and 
superlatives (G4W 
Unit 26) 
Phrasal verbs (Unit 9 
Green folder) 
Common 
prepositions used 
to form an adverbial 
opener. 
 

Use of paragraphs 
to organise ideas 
around a theme. 
Appropriate choice 
of pronoun or noun 
across sentences to 
aid cohesion and 
avoid repetition 

 
Irregular past 
tenses How we form 
the future tense 
(G4W Unit 21) 

Use of inverted 
commas to 
punctuate direct 
speech 

 
Apostrophes to 
mark singular and 
plural possession 
(e.g. the girl’s 
name, the boys’ 
boots) 

 
Use of commas after 
fronted adverbials 

pronoun  
possessive 
pronoun 
adverbial 



 

Primary English Core Guide 2019-20 

 
 

 

 

5 Converting nouns 
or adjectives into 
verbs using 
suffixes (e.g.– 
ate;–ise;–ify) 
Verb prefixes 
(e.g. dis–,de–
,mis–,over– and 
re–) 

 
Correct use of the 
determiners the and 
a 
/ an I 

Relative clauses 
beginning with 
who, which, 
where, why, 
whose, that, or an 
omitted relative 
pronoun. 
Indicating degrees of 
possibility using 
modal verbs (e.g. 
might, should, will, 
must) or (Green 
folder Unit 11 and 
G4W Unit 51) 
adverbs(e.g. 
perhaps, surely) 
Common 
prepositions used 
to form an adverbial 
opener. 
Fronted 
adverbials used 
followed by a 
comma: _ly 
words, 
_ing words 
Subordinate clauses 
(G4W Unit 34) 
 

Devices to build 
cohesion within a 
paragraph 
(e.g.then, after 
that, this, firstly, 
initially etc) 
Linking ideas across 
paragraphs using 
adverbials of time 
(e.g.later), place 
(e.g.nearby) and 
number 
(e.g.secondly) 

 
Use of idioms in day 
to day language. 

 
Irregular past 
tenses 
Understanding how 
dialogue is set out 
(G4W Unit 36 and 
40) 

Brackets, dashes 
or commas to 
indicate 
parenthesis. 

 
Use of commas to 
clarify meaning or 
avoid ambiguity 

relative 
clause modal 
verb relative 
pronoun 
parenthesis 
bracket 
dash 
determiner 
cohesion 
ambiguity 

6 The difference 
between vocabulary 
typical of informal 
speech and 
vocabulary 
appropriate for 
formal 
speech and writing 
(e.g. said versus 
reported, alleged, 
or claimed in 
formal speech or 
writing) 
 

Correct use of the 
determiners the and 
a 
/ an 
 
 

Use of the passive 
voice to affect the 
presentation of 
information in a 
sentence (e.g. I broke 
the window in the 
greenhouse versus 
The window in the 
greenhouse was 
broken) Teach 
through non-fiction 
genre: Discussion 
 
Expanded noun 
phrases to convey 
complicated 
information 
concisely (e.g. the 
boy that jumped 
over the fence is 
over there, or the 
fact that it was 
raining meant the 
end of sports day) 

Linking ideas across 
paragraphs using a 
wider range of 
cohesive devices: 
semantic cohesion 
(e.g. repetition of a 
word or phrase), 
grammatical 
connections (e.g. 
the use of 
adverbials such as 
on the other hand, 
in contrast, or as a 
consequence), and 
ellipsis 

 
Layout devices, 
such as headings, 
sub- headings, 
columns, bullets, 
or tables, to 
structure text. 

 
Use of idioms in day 

Use of the semi-
colon, 
colon and dash to 
mark the boundary 
between 
independent 
clauses (e.g. It’s 
raining; I’m fed 
up.) 
 
Use of the colon to 
introduce a list 
 
Punctuation of bullet 
points to list 
information 
How hyphens can 
be used to avoid 
ambiguity (e.g. 
man eating shark 
versus man-
eating shark, or 
recover versus re- 
cover) 

active and passive 
voice 
subject and object 
hyphen 
colon 
semi-colon 
bullet points 
 
synonym 
and antonym 
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The difference 
between structures 
typical of informal 
speech and 
structures 
appropriate for 
formal speech and 
writing (such as the 
use of question tags, 
e.g. 
He’s your friend, 
isn’t he?, or the use 
of the subjunctive 
in some very 
formal writing and 
speech) 
Common 
prepositions used 
to form an adverbial 
opener. 
 

to day language 
 

Irregular past 
tenses 
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Alan Peat sentences: 
 
 

 
Year  
 

 
Sentence 
Type 

 
Example 

 
Rule  

 
Link to National Curriculum  

Y
e

ar
 2

  

All the Ws Would there ever be another 
opportunity like this one? 
Who would take over this role 
now? 
What if you had all of the 
money in the world? 
Why do zebras have stripes?  
 

- Your short sentence must 

start with one of the 

following W words:  

- Who? What? When? 

Where? Why? Would? 

Was? What if?  

- How the grammatical 
patterns in a sentence 
indicate its function as a 
statement, question, 
exclamation or command 
p. 75 (English Appendix 2) 

- Learn how to use 
sentences with different 
forms: statement, 
question, exclamation, 
command. p.32 (LKS2 
programme of study)  
 

List 
sentences  

It was a dark, long, leafy lane. 
She had a cold, cruel cackle. 
It was a cold, wet, miserable 
Wednesday afternoon.  
His hair was long, brown and 
unwashed.  
 

- A list sentence must have 
3 or 4 adjectives before 
the noun. Use and 
between the final 2 
adjectives.  

- Commas to separate 
items in a list p. 76 
(English Appendix 2) 

- expanded noun phrases to 
describe and specify [for 
example, the blue 
butterfly] 

- p. 32 (LKS2 programme of 
study)  
 

Short  Oh no! 
Then it happened. 
He stopped. 
Everything failed. 
The door opened. 
What’s wrong? 

- 1-3 word sentences 

possibly with an 

exclamation mark or 

question mark.  

Begin to discuss exclamations, 

questions, statements and 

commands with the children.  

- How the grammatical 
patterns in a sentence 
indicate its function as a 
statement, question, 
exclamation or command 
p. 75 (English Appendix 2) 

- Learn how to use 
sentences with different 
forms: statement, 
question, exclamation, 
command. p.32 (LKS2 
programme of study)  
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Year  
 

 
Sentence 
Type 

 
Example 

 
Rule  

 
Link to National Curriculum  

Y
e

ar
 3

 

 
BOYS 
Sentences  

He was a friendly man most of 
the time, but he could  
become nasty. 
He could be really friendly or 
he could be really miserable. 
It was a beautiful morning for 
a walk so he set off quite 
happily.  

- A B.O.Y.S sentence is a 

two-part sentence. The 

first part of the sentence 

always ends with a 

comma (,) and the last 

part always begins with a 

connective.  

- using conjunctions, 

adverbs and prepositions 

to express time and cause 

p.40 (English Appendix 2) 

- Expressing time, place and 
cause using conjunctions, 
adverbs or prepositions 
(p. 76) (English Appendix 
2) 

-  

As –ly As the rain came down 
heavily, the children ran for 
shelter.  
As the wind screamed wildly, 
the lost giant lumbered along 
the path.  
As the water heats up quickly, 
a change of state happens 
called ‘evaporation’.  

- The first part of the 
sentence opens with an 
action description which 
starts with the word As… 
and ends with an adverb. 

- The second part of the 
sentence is a description 
of a related, and often 
consequential, action.  

- Expressing time, place and 
cause using conjunctions, 
adverbs or prepositions 
(p. 76) (English Appendix 
2) 

- Terminology for pupils: 

subordinate clause 

(English Appendix 2) 

-  

__ing, __ed.  Walking in the bush, she 
stopped at the sight of a  
crocodile facing her. 
Running near the beach, he 
halted as the ground gave 
way. 
Jumping quickly through the 
air, she landed on her feet 
before sprinting away 

- The sentence must begin 

with a subordinate clause 

which begins with a verb 

ending in ‘ing’, followed 

by the location of the 

action.  

- Focus on the use of 

prepositions in the first 

part of the sentence 

(subordinate clause) to 

explain where the action 

is happening.  

- Terminology for pupils: 

subordinate clause 

(English Appendix 2) 

- Using conjunctions, 
adverbs and prepositions 
to express time and cause. 
p.40 (English Appendix 2) 

Doubly –ly 
ending  

He swam slowly and 
falteringly. 
He rode determinedly and  
swiftly.  
He laughed loudly and 
heartily. 
He tiptoed quietly and 
carefully. 

- The sentence must end in 
two adverbs which add 
detail to and describe how 
the verb within the 
sentence is being carried 
out.  

- Expressing time, place and 
cause using conjunctions, 
adverbs or prepositions 
(p. 76) (English Appendix 
2) 
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2A 
Sentences  

He was a tall, awkward man 
with an old, crumpled jacket. 
It was an overgrown, messy 
garden with a leafless, lifeless 
tree.  
The huge, green tractor 
ploughed the wet, muddy 
field. 

- A 2Ad sentence has two 
adjectives before the first 
noun and two adjectives 
before the second noun. 
This sentence creates a 
clear picture for the 
reader.  

- Noun phrases expanded 
by the addition of 
modifying adjectives, 
nouns and preposition 
phrases p.77 (English 
Appendix 2) 

-  

Emotion, 
comma  

Desperate, she screamed for 
help. 
Terrified, he froze instantly on 
the spot where he stood. 
Anxious, they began to realise 
they were lost.  
Happily, the astronaut 
stepped safely from the 
shuttle.  

- Emotion first followed by 

the actions that are 

caused by the emotion. 

Putting the word first 

gives more weight to the 

emotion.  

- When teaching, provide 

an A-Z list of emotions the 

children could use.  

- Using fronted adverbials… 
using commas after 
fronted adverbials p.40 

- Fronted adverbials p.77 
(English Appendix 2) 

Verb, 
person 

Running, Sarah almost tripped 
over her own feet.  
Tiptoeing, he tried to sneak 
out across the landing without 
waking anybody up.  
 

- A sentence starts with a 
verb to give it more 
importance. The verb is 
always followed by a 
comma and then a name 
or a personal pronoun 
(he, she, they, it) followed 
by the rest of the 
sentence.  

-  

- choosing nouns or 
pronouns appropriately 
for clarity and cohesion 
and to avoid repetition 
(p.40) (LKS2 programme 
of study)  
 

If, if, if, 
then.  

If the alarm had gone off, if 
the bus had been on time,  
if  the road repairs had been 
finished, then he  
might have got to school on 
time.  
If I hadn’t found the watch, if 
the alarm hadn’t  
gone off,  if I hadn’t scared 
those burglars,  
then I wouldn’t be sitting here 
today.  

- Summarising a dramatic 
plot (key plots) at 
beginning or the end of a 
story in groups of 3. The 
emphasis should be on 
using the comma after 
each clause.  

- Each clause always begins 
with an if or a then and 
each clause ends with a 
comma (,) or a full stop (.)  

- extending the range of 
sentences with more than 
one clause by using a 
wider range of 
conjunctions, including 
when, if, because, 
although p.40 (LKS2 
programme of study)  
 

With a(n) 
action, 
more action  

With a smile, Greg waved 
goodbye.  
With a weary wail, Thor 
launched his final attack.  
With a deep breath, Neil 
Armstrong stepped carefully 
on to the surface of the moon.  

- This two-part sentence 
starts with a subordinate 
clause which starts with 
the phrase ‘With a(n)…’ 
followed by an action and 
a comma. The main clause 
then describes more 
action which occurs 
simultaneously.  

- extending the range of 
sentences with more than 
one clause by using a 
wider range of 
conjunctions, including 
when, if, because, 
although p.40 (LKS2 
programme of study)  

-  
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3 __ed  Frightened, terrified, 
exhausted, they ran from 
the creature. 
Amused, amazed, excited, 
he left the circus 
reluctantly. 
Confused, troubled, 
worried, she didn’t  
know what had happened. 

- Stars with three 
adjectives that end in 
_ed and describe 
emotions. The _ed 
words MUST be 
followed by commas.  

- using expanded noun 
phrases to convey 
complicated information 
concisely p.40 

- using commas to clarify 
meaning or avoid 
ambiguity in writing p.48 
(UKS2 programme of 
study)  
 

Noun, 
which/who/where  
 
 

Cakes, which taste 
fantastic, are not so good 
for your health. 
Snakes, which scare me, 
are not always poisonous.  
Tom, who was a little 
shorter than the others, still 
made it into the football 
team.  

- Use commas to embed a 
clause within a 
sentence, add 
information that links 
with the sentence topic 
and start the clause with 
which, who or where.  

- Relative clauses 
beginning with who, 
which, where, when, 
whose, that, or an 
omitted relative 
pronoun p.78 (English 
Appendix 2) 

-  

2 pairs sentences  Exhausted and worried, 
cold and hungry, they 
didn’t know how much 
further they had to go.  
Injured and terrified, numb 
and fearful, he couldn’t 
believe that this was 
happening to him. 
Quickly and quietly, silently 
and carefully he tiptoed out 
of the house.   

- Begins with two pairs of 
related adjectives. Each 
pair is: 

o Followed by a 
comma 

o Separated by 
and  

- Indicating degrees of 
possibility using adverbs 
p.78 (English Appendix 
2) 

-  

3 bad – (dash) 
question?  

Cold, dark, airlessness – 
which would kill the 
spaceman first? 
Greed, jealousy, hatred – 
which of these is most evil?  

- 3 negative followed by a 
dash and then a 
question which relates 
to the three adjectives.  

- Brackets, dashes or 
commas to indicate 
parenthesis p.78 (English 
Appendix 2) 

-  

Name – adjective 
pair – sentences  

Little Tim – happy and 
generous – was always fun 
to be around.  
Ben Roberts – weak and 
nervy – was actually a 
secret superhero.  
Glass – fragile and 
dangerous – must be 
handled with care.   

- This works on a show 
and tell basis where the 
name and details form 
the main clause (tell). 
The added information 
within the dashes shows 
what the character was 
like.  
The two must be linked.  

- Brackets, dashes or 
commas to indicate 
parenthesis p.78 (English 
Appendix 2) 

-  
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O. (I.)  She told the little girl not to 
be so naughty. (Inside, 
however, she was secretly 
amused by what she had 
done.) 
I was delighted (but I felt 
scared that something was 
about to go wrong). 
Bravely I looked behind me 
(but I was deeply worried). 

- The first sentence tells 
the reader a character’s 
outward action and the 
second reveals their true 
feelings.  

- If the sentence within 
the brackets is 
complete, the full stop 
goes inside the bracket. 
If it is not complete, the 
full stop goes outside.  

- Brackets, dashes or 
commas to indicate 
parenthesis p.78 (English 
Appendix 2) 

-  
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De:De 
Sentence  

The vampire is a dreadful 
creature: It kills by sucking all 
the blood from its victims. 
Snails are slow: They take 
hours to  
cross the shortest of 
distances. 
I was exhausted: I hadn’t 
slept for more than two days. 

- Two independent clauses 
(they make sense on 
their own) are separated 
by a colon (:) 

o The first clause is 
descriptive 

o The second adds 
further detail  

- Use of the semi-colon, 
colon and dash to mark 
the boundary between 
independent clauses p.79 
(English Appendix 2) 
 

Some; 
others  

Some people like football; 
others hate it. 
Some days are full of 
enjoyment; others are long 
and boring. 
Some dogs were running 
around happily; others 
looked tired.  

- Some; others sentences 
begin with the word 
some and have a semi-
colon to replace the word 
but.  

- There is no capital letter 
after the semi-colon.   

- Use of the semi-colon, 
colon and dash to mark 
the boundary between 
independent clauses p.79 
(English Appendix 2) 

-  

Imagine 3 
examples:  

Imagine a place where the 
sun always, shines, where 
wars never happen, where 
no-one ever dies: in the 
Andromeda 5 system, there is 
such a planet 

Sentence begins with 
- The word imagine 
- Then describes three 

parts of something 
- The first two parts are 

separated by commas  
- The third ends with a 

colon  

- Relative clauses 
beginning with who, 
which, where, when, 
whose, that, or an 
omitted relative pronoun 
p.78 (English Appendix 2) 

- Use of the colon to 
introduce a list and use 
of semi-colons within 
lists p.79 (English 
Appendix 2) 
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The more, 
the more 

The more it rained, the more 
depressed he became. 
The more the crowd cheered, 
the more he  
looked forward to the race. 
The more upset she was, the 
more she cried. 

- This sentence type is 
particularly useful when 
developing a character 
trait in a story. The first 
more should be followed 
by an emotive word and 
the second more should 
be followed by a related 
action.  

- Linking ideas across 
paragraphs using a wider 
range of cohesive 
devices: repetition of a 
word or phrase, 
grammatical connections 
and ellipsis p.79 (English 
Appendix 2) 

-  

‘Irony’ 
sentences  

Our ‘luxury’ hotel turned out 
to be a farm building.  
With dawn breaking, the 
‘beautiful view’ which the 
brochure described, revealed 
itself to be a scrap-yard and a 
rubbish tip.  
The ‘trip of our dreams’ was, 
in fact, our worst nightmare.  

- An irony sentence 
deliberately overstates 
how good or bad 
something is and this is 
placed in ‘inverted 
commas’. The overstated 
word is then shown to be 
false through the 
remainder of the 
sentence which reveals 
the truth.  

- The difference between 
structures typical of 
informal speech and 
structures appropriate 
for formal speech and 
writing p.78 (English 
Appendix 2) 

-  
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Additional Sentence Types  
These sentence types can be used in any year group from years 3-6 and although they do not have a direct correlation to 

the national curriculum programmes of study, they could be useful in developing sentences particularly in narrative. These 
sentences are particularly focused on the use of figurative language (similes, metaphors, onomatopoeia) which is 

mentioned in the introduction to the English national curriculum, ‘As vocabulary increases, teachers should show pupils 
how to understand the relationships between words, how to understand nuances in meaning, and how to develop their 

understanding of, and ability to use, figurative language’ (p.15) 
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3
-6

  

Description, 
which + 
simile 
sentences  

Greg had huge nostrils, which 
made him look like a hippo.  
Doctor Swogflop bathed only 
once a year, which meant he 
was as smelly as a skunk’s 
bottom most of the time.  
The valleys have crooked 
ravines, which curve around 
like the blade of a scimitar.  

- The sentence is 
introduced by a 
description which is 
followed by a comma (,) 
and then the word ‘which’ 
followed by a simile, 
further describing the 
description. 

- Relative clauses beginning 
with who, which, where, 
when, whose, that, or an 
omitted relative pronoun 
p.78 (English Appendix 2: 
Year 5) 

This is that 
sentence  

His eyes were dark tunnels.  
The lake was a mirror. 
The explorers knew they were 
standing on the shoulders of 
giants.  

- This sentence is an 
example of a metaphor: a 
figure of speech that 
describes a subject by 
stating that it is, by way of 
a point of comparison, the 
same as another 
otherwise unrelated 
object.  

- teachers should show 
pupils how to… develop 
their understanding of, 
and ability to use, 
figurative language’ (p.15)   

 

Sound! 
Cause  

Splat! The water balloon burst 
as it hit the wall.  
Bang! The lift exploded as it 
reached the ground floor, 
covering the hallway in thick 
smoke.  
Whump! Another sandstone 
block fell into place. The 
pyramid was beginning to take 
shape.  

- This sentence open with 
an attention-grabbing 
onomatopoeic word and 
then unfolds with the 
explanation of what 
caused the sound.  

As above  

The 
question is:  

Jack disappeared. The 
question is: where did he go? 
Theron had betrayed his king. 
The question is: could he still 
be trusted? 
Tutankhamen was the 
youngest Pharaoh ever. The 
question is: how did he die? 

- The first sentence is a 
short description of an 
action or statement of 
fact. 

- The second sentence 
begins with the phrase 
The question is: (colon) 
followed by an intriguing 
question which draws the 
reader into the text.  
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Action as if  The boy cried and screamed 
as if that would change his 
mother’s mind.  
William stared intently at the 
clock as if it would make the 
hands turn faster. 
Pilate washed his hands as if 
ridding himself of all 
responsibilities.  

- This sentence opens with 
a description of an action 
which is usually quite 
intense in nature.  

- This is followed by the 
words ‘as if’ then a 
description of the 
character’s intent. 

 

 


